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INTRODUCTION


Student teaching is considered the capstone experience of the Knox teacher education program.  It provides the opportunity for students to build on previous field experiences, tie the theory from early education courses, and obtain extensive practice in schools.  This is a difficult task which may give rise to anxiety.  Student teachers are nervous because of the need to meet the academic challenges of student teaching, and because the student teaching experience is so vital in the process of seeking jobs.  This handbook will focus on what it is student teachers should be doing during the student experience to ensure that it will be successful and what the expectations, responsibilities and duties are for cooperating teachers and college supervisors.


It is important to note that there is a healthy amount of stress which comes with any new situation.  Student teachers should not feel overly confident of their abilities to the point where they feel little or no stress.  (This rarely occurs with student teachers!)  On the contrary, most student teachers are apprehensive about taking charge of a classroom for the very first time.  Successful student teachers put themselves in the best situation to minimize the amount of stress involved in these experiences by careful preparation and communication with cooperating teachers and College supervisors.  
KNOX TEACHING STANDARDS

Adopted August 2000 Revised August 2002, August 2003, March 2004

The Education Program at Knox College is an integrated program sequenced over two or three years of study.  Success in the program requires a commitment to the profession of teaching, to the education of all children, to personal, professional, and societal critique, and to the development of an appropriate knowledge base, as outlined in the Department of Educational Studies Teaching Standards. The program has three foundational components: 1) democratic dispositions, 2) knowledge, and 3) best practices and skills. 

Based upon the mission of Knox College, the knowledge of the profession, and the Illinois State Teaching Standards, these foundational components serve as organizational tools for the commitments that all faculty and staff in the Department of Educational Studies have made and to which all teacher candidates in the program are held.  These components can be found in the course syllabi and in the program description.  Central to each of the foundational components are the goals to improve societal and school conditions and promote quality in the educational and life experiences for all through high educational standards.

These standards are a curricular guide and a code of conduct for teacher certification candidates, pre-and post-graduation from Knox College. The Knox Teaching Standards have been developed based on the Department of Educational Studies Conceptual Framework and the Illinois Professional Teaching Standards (which are identified by the number in parentheses following each foundation). 

Candidates are expected to continuously demonstrate these principles as learners and teachers as they progress through education courses and in K-12 classrooms. 

Meeting the Knox Teaching Standards is required for completion of each certification program. Candidates not meeting the Knox Teaching Standards by the end of the program will not be recommended for teacher certification.

Democratic Dispositions (Standards A-C)

A.  The Candidate understands the role of the community in education, and develops and maintains collaborative relationships with colleagues, parents/guardians, and the community to support student learning and well being. (IPTS #9).

The candidate demonstrates these dispositions when she or he:

1. Expresses democratic values in teaching and learning practices and policies.

2. Completes collaborative work.

3. Maintains respect during interactions with peers, parents, cooperating teachers, faculty, and staff.

4. Creates a learning community in which individual differences including race, ethnicity, culture, economic status, language, religion, gender, sexual orientation, and disabilities are respected.

5. Develops lessons/units with learning goals.

6. Identifies and uses community resources, including communities structured around race, ethnicity, language, religion, economic status, gender, sexual orientation, and disabilities that foster learning.

7. Talks with and listens to others, investigates situations, and seeks outside help as needed and appropriate to remedy problems, including considering views of parents of students with disabilities.

8. Responds to factors in the students' environments outside of school (e.g., family circumstances, community characteristics, health and economic conditions) that may influence students' lives and learning.

9. Considers multiple perspectives and interpretations, including perspectives and interpretations from non-dominant groups.

10. Collaborates with colleagues and parents of individuals with disabilities to provide equitable learning environment for students with disabilities.

11. Collaborates (including direct communication) with individuals with disabilities, their parents, teachers, and other school and community personnel to develop, implement, and assess individualized education programs for students with disabilities.

12. Understands the roles and relationships of school and society and society in schools.

B. The candidate is a reflective practitioner who continually evaluates how choices and actions affect students, parents, and other professionals in the learning community and actively seeks opportunities to grow professionally. (IPTS #10)

The candidate demonstrates these dispositions when she or he:

1. Is self-regulating and self-directed.

2. Thinks critically.

3. Willingly receives and gives feedback.

4. Engages in teaching and learning as an ongoing, reflective process.

5. Uses professional research and resources (e.g. colleagues, professional literature) in learning planning and teaching.

6. Participates in professional activities.

7. Positively influences behavior of individuals with disabilities through supportive attitudes and actions.

8. Assesses own needs for knowledge and skills related to teaching individuals with disabilities and other distinguishing markers of differences such as race, ethnicity, culture, economic status, language, religion, gender, and sexual orientation and seeks appropriate assistance and resources.

9. Confronts personal cultural perspectives and biases and their effects on teaching.

C.  The candidate understands education as a profession, maintains standards of professional conduct, and provides leadership to improve student learning and well being. (IPTS #11)

The candidate demonstrates these dispositions when she or he:

1. Respects the privacy of students and the confidentiality of information.

2. Acts as an advocate for all students regardless of race, ethnicity, culture, economic status, language, religion, gender, sexual orientation, or disability.

3. Abides by state laws and professional codes of conduct, non-discrimination, non-harassment policies, and legislation guaranteeing the rights of individuals with disabilities, including identification, referral, instruction, and monitoring procedures for individuals with disabilities.

4. Strives for academic excellence.

5. Maintains a high level of integrity in educational practices which promotes the highest educational and quality of life potential for all students, including those with disabilities.

6. Attends class and makes arrangements for absences and missed work.

7. Talks and listens to others respectfully.

Knowledge Foundations (Standards D-G)

D.   The candidate understands the central concepts, methods of inquiry, and structures of the discipline(s) and creates learning experiences that make the content meaningful to all students. (IPTS#1)

The candidate demonstrates this knowledge when she or he:

1. Engages in generating knowledge and testing hypotheses according to methods of inquiry and standards of evidence used in discipline/s.

2. Understands how individual differences, including disabilities, affect processes of inquiry and influence patterns of learning.

3. Uses major concepts, assumptions, and debates central to her or his discipline/s while learning, creating short and long range plans, and teaching.

4. Relates her or his disciplinary knowledge to other subject areas and sees connections to everyday life.

5. Displays enthusiasm for her or his discipline/s.

6. Effectively uses multiple representations and explanations of concepts.

7. Engages in co-teaching, co-planning, and interdisciplinary learning experiences.

8. Designs learning experiences that use technology and uses adaptive devises/technology to provide access to general curricular content for individuals with disabilities.

9. Evaluates teaching resources and curriculum materials for their comprehensiveness, accuracy, and usefulness for representing ideas and concepts.

E.   The candidate understands how individuals grow, develop, and learn and provides learning opportunities that support the intellectual, social, and personal development of all students. (IPTS #2)

The candidate demonstrates this knowledge when she or he:

1. Identifies and considers ranges of cognitive, social, cultural moral, physical, emotional and linguistic development; communication needs and skills; and individual variation during planning, instruction, and interaction.

2. Applies motivational theory to teaching and learning.

3. Implements appropriate approach with peers, students, parents, and colleagues and maintains sensitivity to race, ethnicity, culture, economic status, language, religion, gender, sexual orientation, and disabilities.

4. Develops activities, assignments, and classroom management policies appropriate to grade level and learning needs, as embodied in the curriculum.

5. Addresses the development of exceptionalities as defined in the Individual with Disabilities Act (IDEA) and the Illinois Administrative Code.

6. Implements policies and practices ensuring an inclusive curriculum that accounts for the diverse background of students, including race, ethnicity, culture, economic status, language, religion, gender, sexual orientation, and disabilities.

F. The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners (IPTS #3)

The candidate demonstrates this knowledge when she or he:

1. Identifies and designs instructions appropriate to learning styles, strengths, and needs.

2. Uses teaching approaches that are sensitive to the multiple experiences of learners, including sensitivity to race, ethnicity, culture, economic status, language, religion, gender, sexual orientation, and disabilities.

3. Makes appropriate provisions for individual students who have particular learning differences of needs and accesses appropriate services and resources to assist students with exceptional learning needs.

G. The candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation. (IPTS #5)

The candidate demonstrates this knowledge when she or he:

1. Works productively and cooperatively with others in complex social settings and promotes positive social interactions between individuals with differences (e.g., students with disabilities and students without disabilities; males and females; native English speakers and English language learners).

2. Uses a range of effective management strategies to promote positive relationships, cooperation, and purposeful learning in the classroom, including planning and implementing behavioral change programs for individuals with disabilities and implementing the least intrusive intervention consistent with the needs of students with disabilities.

3. Engages others in individual and cooperative learning activities that help develop motivation and social skill development.

4. Organizes, allocates, and manages resources of time, space, activities, and attention to provide active and equitable engagement of students in productive learning tasks.

5. Uses appropriate strategies to prevent crises from developing or escalating.

6. Helps the group to develop shared values and expectations for interactions, academic discussions, and individual and group responsibility that create a positive classroom climate of openness, mutual respect, support, and inquiry.

7. Uses procedures for inventorying the instructional environment to determine when and how best to meet a student's individual needs.

Praxis Foundations (Best Practices & Skills - Standards H-K)

H. The candidate understands instructional planning and designs instructions based upon knowledge of the discipline, students, the community, and curriculum goals. (IPTS #4)

The candidate demonstrates these best practices and skills when she or he:

1. Represents and uses differing viewpoints, theories, "ways of knowing", and methods of inquiry.

2. Uses contextual considerations in planning instruction that effectively bridges curricular goals and students' experiences.

3. Enhances learning through the use of a wide variety of materials and instructional strategies as well as human and technological resources.

4. Varies role in instructional processes (e.g., instruction, facilitator, coach, audience).

5. Uses IEP goals and objectives to plan instruction for students with disabilities.

6. Uses teaching approaches that are sensitive to the multiple experiences of learners, including sensitivity to race, ethnicity, culture, economic status, language religion, gender, sexual orientation, and disabilities.

I. The candidate understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and performance skills. (IPTS #6)

The candidate demonstrates these best practices and skills when she or he:

1. Provides all students, regardless of race, ethnicity, culture, economic status, language, religion, gender, sexual orientation, or disability with equitable access to learning opportunities, modifying instructional methods, materials, and the environment to facilitate positive behavior and learning for individuals with disabilities and/or diverse learning characteristics.

2. Uses strategies and techniques for facilitating instructional objectives appropriate to the grade level.

3. Uses language for fostering self-expression, identity development, and learning.

4. Models sensitivity to difference, including differences based on race, ethnicity, culture, economic status, language, religion, gender, sexual orientation, and disability.

5. Asks questions and stimulates discussion in different ways for particular purposes (e.g., probing, problem solving, risk-taking, curiosity, factual recall, convergent and divergent thinking).

6. Develops and uses curricula that encourage students to see, question, and interpret ideas from diverse perspectives.

7. Uses a variety of media, communication, and technology tools, including audio-visual aids and computers, to achieve learning objectives.

8. Implements and evaluates personal learning objectives.

J.  The candidate uses knowledge of effective writing, verbal, nonverbal, and visual communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. (IPTS #7)

The candidate demonstrates these best practices and skills when she or he:

1. Models appropriate verbal and nonverbal communication strategies in speaking, writing, and other media.

2. Selects and creates learning experiences that are appropriate for curricular goals, relevant to learners, and based upon principles of effective instruction.

3. Creates policies, lessons, and activities that operate at multiple levels to meet the developmental and individual needs of diverse learners and help each progress.

K. The candidate understands and uses various formal and informal assessment strategies to support the continuous development of all students. (IPTS #8)

The candidate demonstrates these best practices and skills when she or he:

1. Uses ongoing assessment in the instructional process to identify strengths and promote student growth.

2. Adapts assessment strategies for individuals and for particular contexts and appropriately monitors the progress of all individuals including those with disabilities.

3. Uses a variety of formal and informal assessment techniques to evaluate individual and group progress and performances and modifies teaching and learning strategies as mandated by legal provisions, regulations and guidelines regarding assessment of individuals with disabilities.

4. Uses assessment strategies to involve learners in self-assessment activities in order to become aware of strengths and needs and to encourage individuals to set personal goals for learning.

5. Collaborates with families and other professionals involved in the assessment of individuals with disabilities.

6. Uses technology appropriately in conducting assessments and interpreting results.

7. Uses assessment strategies and devices, which are nondiscriminatory and take into consideration the impact of disabilities, methods of communication, cultural background, and primary language on measuring knowledge and performance of students.

8. Evaluates the effects of class activities on both individuals and the class as a whole, collecting information through observation of classroom interactions, questioning, and analysis of student work.

9. Maintains useful records of work and performance and communicates progress knowledgeably and responsibly.

10. Uses classroom observation, information about students, and research as sources of evaluating the outcomes of teaching and learning and as a basis for experimenting with, reflecting on, and revising practice.

11. Uses a variety of instructional and intervention strategies prior to initiating a referral of a student for special education.

Expectations 

Expectations for Student Teachers

1. We expect that becoming a teacher is your first responsibility.  During student teaching you are not permitted to work or coach.  We routinely hear that students who have worked or coached and have not fully completed their student teaching commitment (leaving school early, not being prepared, not completing all requirements).  The results have been repeating student teaching or receiving a lower evaluation.

2. Since extracurricular events at the college have a lower priority than student teaching, permission to travel to Knox musical, artistic, and sporting events, when such travel would necessitate the absence of the student teacher from the classroom, cannot be assumed.  The College supervisor and the cooperating teacher have the authority to deny such travel if, in their judgment, such absence would be detrimental to the cooperating teacher, the students, or the student teacher.  
3. All student teachers will be expected to follow the public school calendar for a minimum of 12 weeks, not the Knox schedule and to be at the school for the full teacher contract day, observing at least the formal faculty arrival and departure time.  A good rule of thumb is to arrive or at the same time as the cooperating teacher and to leave with or after the cooperating teacher. If the cooperating teacher thinks you should arrive earlier or leave later, you should do so.

4. If an illness or emergency requires absence, student teachers must call the cooperating teacher and the college supervisor prior to the beginning of the school day.

5. Student teachers are expected to become involved in the life of the school and to adjust their schedules to the schools’ calendar.  

6. Student teachers must consult the college supervisor and cooperating teacher immediately when problems, both in and outside of the classroom, arise.  These problems can include but may not be limited to lesson plans, classroom management, assessment, family communication, etc.

7. Student teachers are expected to develop both long-range and daily lesson plans that demonstrate the ability to use several different approaches to teaching.  These plans should be submitted to both the college supervisor and cooperating teacher.

Planning is absolutely vital; it is not enough to be willing to teach, you must be willing to prepare.  Create detailed plans and share with your cooperating teacher in time for feedback.

8. Student teachers must attend and participate in the student teaching seminars.  Seminars are aimed at broadening the student teacher’s understanding of their experience and considered part of the student teachers’ professional development. 

9. Each student teacher will assemble an electronic portfolio, a selective collection                 of artifacts that shows her or his dispositions, knowledge, skills and practices as a teacher and demonstrates achievement of the teacher education program goals.  Supervisors will provide specific requirements and deadlines for each portfolio entry and the final submission.

10. Student teachers are expected to maintain a professional attitude in regard to all activities undertaken during their placement.  Particular care should be taken with the rights of privacy of children and parents.  In the event the student teacher is unsure of the proper procedure to be followed in a given situation, he or she should first consult with the cooperating teacher.  If the cooperating teacher is not available, the student should consult with the appropriate administrative personnel.

11. Student teachers should strive to make a positive impression on colleagues, administrators, students and parents.  They should follow the guidelines for attire at the school site.  

12. Student teachers are expected to communicate with both the cooperatingteacher and the College supervisor on all matters related to student teaching, such as times of joint meetings, the observation days and times, etc.

A student teacher who does not meet these expectations may be terminated from her or his placement.  The Educational Studies faculty will make that decision in consultation with the cooperating teacher, college supervisor, and building administrator.

Expectations for Cooperating Teachers


The following are the expectations that the Educational Studies Department has for cooperating teachers. 

1. The cooperating teacher should take time early in the student teaching experience to orient the student teacher to school procedures and regulations, audio-visual facilities, the library, other support services, school schedules, discipline policies, school forms and paperwork, grading, etc.

2. The cooperating teacher should engage the student teacher in a teaching role as soon as possible, allowing him/her to take on new responsibilities when both think this is reasonable.  (See Transition to Teaching on page???)

Since the student teacher has completed a practicum experience of  60 or more hours, the time spent in just observing in the classroom should be kept to a minimum.  

At the elementary level, it is typical for a student teacher to begin student teaching with a small activity, such as the morning routine or spelling.  Generally, it is recommended that the student teacher adds one or two subjects that she or he feels comfortable with until they are teaching full time for a minimum of full five full weeks.  

At the secondary level, a student teacher should have the role as the principal teacher with a minimum of one class for eight weeks, gradually building to teaching a full-time teaching load for a minimum of five weeks.  
3. Cooperating teachers are legally allowed to leave the classroom when they have determined that the student teachers are capable of handling the class.  They should, however, be sure to advise the student teacher of their whereabouts before leaving.

Cooperating teachers, as they gain confidence in the student teacher’s capability will typically increase the amount of time they are absent from the classroom.  A plan of gradual withdrawal following the first week of the student teaching period is often effective.  It is vitally important that the students in the class come to regard the student teacher as a teacher and not an aide or adjunct.

At the same time, the cooperating teacher needs to observe the student teacher on a regular basis providing feedback and constructive criticism so that the student teacher performance improves.

4. The cooperating teacher and student teacher need to establish how they will communicate during lessons.  Generally, the student teacher and the cooperating teacher should avoid correcting or interrupting the student teacher while s/he is teaching, unless failure to do so may result in severe problems.  However, both may be comfortable with some interruptions.  It is important for the student teacher’s confidence to be developed.

5. The cooperating teacher should set times when they can discuss teaching possibilities, problems in the classroom, possible roles for the student teacher, and so on.  In addition to such regular conversations, it is especially important that both people have a chance to share ideas and observations after the cooperating teacher has formally observed the student teacher.

6. Once the student teacher takes a class, the cooperating teacher should avoid the temptation to answer questions from the students, but should refer them to the student teacher.

7. Should problems arise or seem likely, the cooperating teacher should contact the college supervisor as soon as possible.  The college supervisor serves as liaison between the student teacher and the cooperating teacher.  Early recognition and contact regarding problems will allow for meaningful remediation or, if necessary, timely withdrawal.  

8. The cooperating teacher and College supervisor, not the student teacher, select the completion date for student teaching.  They may require the student teacher to complete additional student teaching, beyond the 60 days normally required, should that seem necessary to ensure effective teaching and appropriate recommendation for certification entitlement and/or program completion.

9. The cooperating teacher will formally evaluate the student teacher at the middle and end of the student teaching experience.  The evaluation forms should be duplicated so that the student teacher and the college supervisor receive a copy. (A sample copy of the forms used is included on page ).

10. In exchange for their professional assistance, cooperating teachers receive a stipend from Knox College.  Payments are made to the cooperating teacher or the school district, as specified by district policy.
Expectations for the College Supervisor


College supervisors are typically knowledgeable about the schools in the community where the student teaching will take place and are familiar with the problems of daily classroom life.  They have a good working relationship with principals and teachers, which is helpful not only during student teaching but also in the job hunt.  Because of their practical knowledge of teaching, they are a rich resource to the student teacher.


Who are the people who serve as supervisors?  All of them have had experience as teachers, some for many years.  Having themselves been student teachers, they also understand the experience of being in that position.


Supervisors differ in experience, personality, educational background, and approachability.  Regardless of the mix of those qualities, the supervisor will be interested in the student teacher’s professional development.  The student teacher will want to develop a trusting professional relationship with that person.

College supervisors have a broad set of responsibilities and often carry a heavy load.  Student and cooperating teachers can expect supervisors to:

1. Schedule and hold observation sessions for each student teacher, including meetings with cooperating teachers and principals involved.

2. Write reports on the observations they make.

3. Conduct student teaching seminars for student teachers.

4. Maintain cordial relationships with principals, department heads, and other school personnel (this for its own purposes but also as the college’s “ambassador”).

5. Provide feedback on portfolio submissions.

6. Serve as a confidante, problem-solving aide, resource person, and supporter to student teachers.

7. Evaluate student teachers and providing official letter grades, often in conjunction with   the cooperating teacher.

8. Compose letters of reference for student teachers.


The college supervisor will observe the student teachers teaching at least three times.  On those days student teachers are encouraged to, “put your best foot forward” by functioning in the classroom as much as on any other day.  The student teacher should have a detailed lesson plan available for the College supervisor to consult.  Most college supervisors want to observe the student teacher and classroom students under typical conditions in the natural setting of the classroom.  That is reason enough to operate in the accustomed way.

FOR STUDENT AND COOPERATING TEACHERS

Transition to Teaching

A possible schedule for the gradual delegation of teaching responsibilities may take place as follows.  This is only provided as a sample.  The cooperating teacher, student teacher, and college supervisor will determine the student teacher’s readiness to take over specific duties.

Week One:
The student teacher might:  observe in the cooperating teacher's classroom; learn to manage the daily routines of the classroom, including homeroom rules and seating arrangements, emergency procedures, attendance cards, reporting absentees, announcements, relaying messages from main office, nurse's office, other teachers, etc., class registers, record keeping procedures, hall & special assignments, procedures for collecting money for various accounts, special classes or activities requiring a change of schedule, management of fund drives, arrangements for field trips, bus boarding schedules, proper lighting and ventilation, maintaining a neat and orderly classroom; learn the medical and psychological needs of students in the classroom; get acquainted with the whole school, faculty, administrators, support personnel; assist in implementing activities planned by the cooperating teacher, including correcting homework, performing secretarial duties, etc.; confer daily with cooperating teacher; observe another teacher in his/her classroom; develop a teaching schedule for week two and prepare required lesson plans; write a letter of introduction to parents to be taken home by the students; and work with individual/small groups of students in order to be engaged in classroom activities and become familiar with students.


Week Two:  The student teacher might: continue observing the cooperating teacher; teach five classes (one per day); share homeroom, study hall and hall duty responsibilities; assist with daily routines; develop a schedule for next week and prepare required lesson plans.


Week Three:  The student teacher might: continue conferring with and assisting the cooperating teacher; assume full responsibility for homeroom, hall duty and certain activities; teach two to three classes per day.  (The cooperating teacher may elect to leave the classroom during one class alternating each day.); participate in an extra-curricular and co-curricular activity; and develop a schedule for next week and prepare required lesson plans.


Weeks Four and Five:  The student teacher might continue with the established responsibilities and add classes.  (The cooperating teacher may elect to leave the classroom for more classes each day.)  The student teacher might assume full responsibility for supervising study hall; meet with the cooperating teacher for a mid-point evaluation using the evaluation form provided; and develop a schedule for next week and prepare required lesson plans.


Weeks Five through Ten:  The student teacher should assume full responsibility throughout this time if it appears s/he is ready; planning and teaching all classes, assuming the role of full-time teacher as closely as possible.  (The cooperating teacher may elect to leave the classroom for several classes each day and perhaps an entire day.); complete all reports, grades, and other responsibilities. During the tenth week the student teacher might plan with the cooperating teacher the gradual return of classes and responsibilities to facilitate a smooth transition in the final two weeks; and arrange with the cooperating teacher and college supervisor for a final competencies evaluation conference.


Weeks Eleven through Twelve:  These weeks will see the gradual resumption of teaching duties by the cooperating teacher.  During the last two weeks, the student teacher might work with the cooperating teacher and building personnel to schedule observations in other classrooms in the building to see different grade levels and other classes.  If parent/teacher conferences are occurring during, or even soon after the experience is over, we hope that the student teacher can participate in the conferences.  This provides valuable experience when the opportunity is available.

Supervision & Observation

Supervisory conferences conducted by the college supervisor usually take place a minimum of five times during the term and include an introductory meeting with the cooperating teacher, three observational visits while the student teacher is actively engaged in teaching in the classroom, and a final meeting with the cooperating teacher.  These meetings, which are scheduled in advance and will at times include the cooperating teacher, will reflect on the teaching experience and provide support for any problems that may come up.  

In addition, another Knox faculty member from outside of the Educational Studies Department will visit the local teaching site for the purpose of observing the student teacher engaged in the classroom.  Invitations are sent by the Dean’s office to the faculty member requested by the student teacher.  The final schedule is arranged by the student teacher and faculty member, with the consultation of the cooperating teacher.  Student teachers in distant placements should arrange for a school administrator to visit.

Evaluation & Grading


Evaluation is important throughout one’s professional career.  Understandably, at this point the student teacher is mostly interested in the evaluation that will be made of his/her teaching.  


Evaluation involves the process of making judgments.  The cooperating teacher and college supervisor (with different degrees of influence and individual differences) will make judgments about the student teacher’s effectiveness.


Those judgments will be of two types.  The first, known as formative, will be made for the purpose of advising the student teacher.  At first, the supervisor will advise, not grade the student teacher.  Student teaching supervisors and cooperating teachers, as a result of their observations, will indicate to the student teacher, perhaps through questions or direct comments or a combination of both, some of the ways in which the student teacher could be more effective.  They may, for example, suggest how to arouse more student interest in classroom activities, or how to manage the class with fewer discipline problems.  Their aim will be to help promote the student teacher’s development as a teacher—or, as we might say, to help him/her form professionally.


The second type, known as summative evaluation, will be made to indicate by means of a grade whether the student teacher has successfully completed student teaching.  This will be a judgment of his/her all-around effectiveness, taking into consideration strengths and weaknesses.  This type of evaluation can be thought of as a form of “summing up” the student teacher’s current level of performance.


One of the greatest gifts a student teacher can give herself or himself is to recognize that the evaluation she or he receives at this time in her or his career is worth a fortune.  Two experts are going to share their time, observations, and advice, something she or he is unlikely to get to this extent at any other time in her or his career.


Student teachers should not allow themselves to get that uptight about being observed and evaluated or that close-minded about another person’s point of view, even if they believe the observer holds a different philosophy of education.


Student teachers may never again get this quality of evaluation (repeated observations by and feedback from two experienced teachers).  A leading expert (Raths, 1982) explained that although claims are made that teacher evaluation is an ongoing process in the schools, in practice this is more rhetoric than fact.  Unless there are major changes in the future, teachers are likely to be observed and evaluated only by administrators and only infrequently during the course of their careers.


As far as student teaching is concerned, several researchers set out to investigate how student teachers are being evaluated on the national scene (Fant, Hill, Lee, & Landes, 1985).  By drawing on prior studies, they identified eight factors.  These are some of the central concepts that we use for evaluating student teachers during our classroom observations and served as a basis for the observation form.

1) Clarity of lesson:  objectives clear and understandable to students, content well-organized, important points stressed, reviews and summarizes.

2) On task behavior of students:  the percentage of time students are involved in learning, in contrast with time spent in trying to keep order or discussing unrelated topics.  (This is not an argument against discussing the circus coming to town or the World Series, but for managing a high proportion of on-task time.)

3) Use of feedback:  how often and how well students are given high-quality feedback about their work.

4) Task-oriented:  the class climate is task-oriented, meant for learning, not entertainment.  Learning objectives and tasks are clear, class starts and ends promptly.  (A business-like atmosphere does not exclude humor and lightness.)

5) Warm, supportive environment:  teachers are kindly in their relationships with students, showing respect and acceptance of each of them.  Students feel that the teachers are available to help them.

6) The flexible, adaptable teacher:  can change as situations demand it and can adapt plans as student responses dictate.

7) The enthusiastic teacher:  excited about learning and students know it.  (This teacher quality is believed to be important to motivation and students’ tendencies to concentrate on learning tasks,)

8) High-expectations of students:  are thought to foster higher student achievement.

Student teachers enroll for three credits - a full course load at Knox – in Educational Studies 340.  Grading is based on an A-F system, with the final grade reflecting performance in both classroom teaching and the seminar.  It is possible, therefore, for student teachers to receive unsatisfactory student teaching evaluations but a satisfactory grade (C or higher) in the course.  However, students whose student teaching evaluations are unsatisfactory will not be recommended for certification.  Students whose performance is unsatisfactory but improving may be permitted to undertake a remediation program planned by the Department of Educational Studies in consultation with the cooperating teacher at the school site.  If the student does not complete the remediation program satisfactorily he or she will not be recommended for certification.

Grading

Final grades for this course will be based on work in the school classroom, the portfolio, and the seminar contribution.  Although these activities will be graded separately, they are, of course, intertwined and dependent on each other.  


Classroom Teaching   70%

· Based on classroom observations reports by College supervisor and midterm and final evaluation forms completed by cooperating teacher and College supervisor.


Portfolios   20%

· Based on content (presence and quality of artifacts and standards) as well design. 


Seminar Contribution   10% 

· Based on participation (willingness and ability to share reflections, observation and feedback) and attendance.

Student teachers are expected to begin when the school term begins and continue for 60 days.  If parent-teacher conferences fall soon after student teaching is complete, student teachers are strongly encouraged to return and attend at least some of the conferences, with prior approval of the cooperating teacher.
Note:  Since the final grade awarded in Educational Studies 340 reflects performance in a number of areas, only one of which is classroom teaching, a student with an unsatisfactory teaching evaluation might still receive a satisfactory grade (C or higher) in the course.  However, a satisfactory performance in classroom teaching, that is demonstrating competence in classroom teaching, as determined by the college supervisor and the cooperating teacher, is REQUIRED to be recommended for teacher certification.  

Discussion Topics Between Student and Cooperating Teachers

Early in the student teaching experience, the cooperating teacher and student teacher should cover the following topics.  Forms for recording information received follow.

Share Backgrounds - educational experience, related experiences, why entered profession, educational philosophy, committee participation, other.

Logistics - dates of placement, academic calendar (student follows school’s calendar), class scheduling, daily arrival/departure times, daily time for meeting between student teachers/ cooperating teachers, other duties and events appropriate to attend (i.e., faculty meetings), student teacher observations and teaching phase-in, classroom resources, photocopying procedures, tour of facilities, student information.  (See forms: Classroom Resources on page 22, Student Information on page 23, and Daily Routines on page 24)

Procedures - personnel handbook, student handbook, newspaper (student, parent, etc.), emergency procedures, etc.  (See Emergency Form on page 26)

Curriculum - courses student teachers will teach, materials student teachers should begin reviewing, topic possibilities for unit plans, grading policies, strategies used/desired to use (i.e., mastery learning, cooperative learning, whole language, etc.), exceptional students/aides/materials, computer availability and curriculum implementation.

Motivation/Classroom Management - philosophy, school policies and rules, teachers’ rules, classroom arrangement strategies. (See Classroom Management form page 25)

Other School Activities and Organizations - typical extra-curricular activities with students, parental organizations, school board, teachers’ union, other;

Environment - current issues, students’ backgrounds, tracking, excellent/unique programs/teachers to observe.

Mandated Reporting

(from Department of Children and Family Services http://www.state.il.us/DCFS/FAQ/faq_faq_can.shtml)

Please review and become very familiar with mandated reporting so that you will know what to do if you are confronted with this situation.  We have included this in the section for discussion with your cooperating teacher so that you will be fully informed of school and district policies as well.

What are child abuse and neglect?

Hotline social workers this year will handle nearly 125,000 reports of child abuse and neglect. Child abuse is the mistreatment of a child under the age of 18 by a parent, caretaker, someone living in their home or someone who works with or around children. The mistreatment must cause injury or must put the child at risk of physical injury. Child abuse can be physical (such as burns or broken bones), sexual (such as fondling or incest) or emotional.

Neglect happens when a parent or responsible caretaker fails to provide adequate supervision, food, clothing, shelter or other basics for a child.

Who are mandated reporters?

Members of the general public may report suspected child abuse and neglect if they choose. However, state law mandates that workers in certain professions must make reports if they have reasonable cause to suspect abuse or neglect. Mandated reporters include:

· Medical Personnel: Physicians, psychiatrists, surgeons, residents, interns, dentists, dentist hygienists, medical examiners, pathologists, osteopaths, coroners, Christian Science practitioners, chiropractors, podiatrists, registered and licensed practical nurses, emergency medical technicians, substance abuse treatment personnel, hospital administrators and other personnel involved in the examination, care or treatment of patients.

· School and Child Care Personnel: Teachers, school personnel, educational advocates assigned to a child pursuant to the School Code, truant officers, directors and staff assistants of day care centers and nursery schools, and child care workers.

· Law Enforcement: Truant officers, probation officers, law enforcement officers, and field personnel of the Department of Corrections.

· State Agencies: Field personnel from the Departments of Children and Family Services, Public Health, Public Aid, Mental Health and Developmental Disabilities, Corrections, Human Rights, Rehabilitation Services. Also includes supervisors and administrators of general assistance under the Illinois Public Aid Code. 

· Others: Social workers, social service administrators, substance abuse treatment personnel, domestic violence program personnel, crisis line or hotline personnel, foster parents, homemakers, recreational program or facility personnel, registered psychologists and assistants working under the direct supervision of a psychologist, members of the clergy.

Mandated reporters who make good faith reports have the same immunity from liability under the law as non-mandated reporters. However, a mandated reporter's failure to report suspected instances of child abuse or neglect to DCFS constitutes a Class A misdemeanor; simply reporting suspicions to a superior does not satisfy legal requirements.

How should mandated reporters make reports?

Call the child abuse hotline as soon as possible. (Phone 1-800-25ABUSE).  Then you must send written confirmation to the appropriate DCFS field office within 48 hours. The Department will provide a form to use when sending this confirmation. If you suspect a child's death may have been caused by abuse or neglect, you must also call your county's coroner or medical examiner. 

What is the role of the student teacher in mandated reporting?  Faculty and other staff members at schools are mandated, or required, by law to report suspected abuse and neglect as well as other illegal activities. Student teachers are not regarded as school employees, and thus, should not be required to report those things, nor should they be required to sign documents designating themselves as mandated reporters. However, student teachers are still expected to notify their cooperating teacher if they suspect that abuse, neglect, or other illegal activity is taking place. The cooperating teacher, then, can report those instances in which reporting is required. 

 Classroom Resources

Student Teachers:  You can complete with the help of the cooperating teacher. 
The following items need to be located before planning the classroom activities.  Place a check beside each of the following when completed.  Also, familiarize yourself with the steps and procedures for using any of these items in your classroom.

	
	Location in Room
	Location in Building

	I.
Teaching Materials
	
	

	a.  textbooks
	________________________
	________________________

	b.  tradebooks
	________________________
	________________________

	c.  art supplies
	________________________
	________________________

	d.  general supplies
	________________________
	________________________

	
	
	

	II.
Technological Resources
	
	

	a.  computer           
	________________________
	________________________

	b.  software
	________________________
	________________________

	c.  CD ROM
	________________________
	________________________

	d.  overhead/supplies
	________________________
	________________________

	e.  T.V./VCR
	________________________
	________________________

	f.   filmstrip
	________________________
	________________________

	g.  recorder
	________________________
	________________________

	h.  laser discs
	________________________
	________________________

	i.   outlets
	________________________
	________________________

	j.   camcorder
	________________________
	________________________

	k.  lamination
	________________________
	________________________

	l.   photo copier
	________________________
	________________________

	m. xerox machine

	________________________
	________________________

	n.  camera
	________________________
	________________________

	
	
	

	III.  General Supplies
	
	

	a.  tape
	________________________
	________________________

	b.  scissors
	________________________
	________________________

	c.  glue
	________________________
	________________________

	d.  stapler
	________________________
	________________________

	e.  chart paper
	________________________
	________________________

	f.  construction paper
	________________________
	________________________

	
	
	

	IV.  Other
	
	


Student Information

Class List

	1.    _____________________
	11.  _____________________
	21.  _____________________

	2.    _____________________
	12.  _____________________
	22.  _____________________

	3.    _____________________
	13.  _____________________
	23.  _____________________

	4.    _____________________
	14.  _____________________
	24.  _____________________

	5.    _____________________
	15.  _____________________
	25.  _____________________

	6.    _____________________
	16.  _____________________
	26.  _____________________

	7.    _____________________
	17.  _____________________
	27.  _____________________

	8.    _____________________
	18.  _____________________
	28.  _____________________

	9.    _____________________
	19.  _____________________
	29.  _____________________

	10.  _____________________
	20.  _____________________
	30.  _____________________


Exceptional Students, Students with Support Services, 
Optional Resource Room Availability, etc.

	Student
	Service
	Days & Time

	




	




	





	




	




	





	




	




	





	




	




	





	




	




	





	




	




	





	




	




	





	




	




	





	




	




	






Students with Medical Needs

	Students
	Needs

	






	







	






	







	






	







	






	








Students in Extra-Curricular Programs (Band, choir, etc.)

	Student
	Program
	Days & Time

	




	




	





	




	




	





	




	




	





	




	




	





	




	




	






Daily Routine Procedures
ANNOUNCEMENTS

ATTENDANCE

BREAKFAST COUNT

LUNCH COUNT

SNACK COUNT

EXCUSED/UNEXCUSED ABSENCES

CALENDAR

CLASSROOM STUDENT HELPERS

VOLUNTEERS' SCHEDULES

TEACHER AIDES SCHEDULE

OTHER

Classroom Management
(Review school policies to make sure classroom policies are consistent)

Classroom Rules  (Example:  Listen, Be respectful, etc.)
Classroom Consequences (Examples: Rewards, Punishments)
Individual Student Programs


Student




Program
Emergency Procedures
NOTE:  Never Leave Your Class Unattended
Fire Drills/ Bomb Threats/ Etc.
Medical Kits
Injury (Minor and Major)
Illness
Medications
Incident Reports
Other
FOR STUDENT TEACHERS
Being a Professional


Being a professional refers to the ability of student teachers to act in a responsible, respectful and appropriate manner as delineated by the ethics described by the profession, Knox College, and the schools in which they are teaching.  Professionalism involves the need for student teachers to think carefully before acting and accept responsibility for their actions.  This may be easier said than done because student teachers are in new experiences that involve responding to situations they may never have anticipated.  Nonetheless, he importance of professionalism must be stressed as a critical factor in the daily actions of student teachers.  It contributes directly to their self respect as professionals.


Students in school are very receptive and look upon student teachers as role models in the classroom.  For this reason, student teachers must model correct and appropriate oral language, mannerisms, thoughtful behavior and dispositions which reflect the acceptable maturity and professionalism expected of teachers.  A first impression is most important in the classroom.  No student teacher’s presence in the classroom should ever be a cause of concern or scandal.


There are clear rules of professionalism for student teachers to follow.  These are outlined in the code of ethics by the National Education Association (NEA) which follows.  Additionally, students are required to follow rules described in this handbook or similar documents approved by the schools in which they are teaching.

Code of Ethics of the Education Profession

Preamble

The educator, believing in the worth and dignity of each human being, recognizes the supreme importance of the pursuit of truth, devotion to excellence, and the nurture of democratic principles.  Essential to these goals is the protection of freedom to learn and to teach and the guarantee of equal educational opportunity for all.  The educator accepts the responsibility to adhere to the highest ethical standards.

The educator recognizes the magnitude of the responsibility inherent in the teaching process.  The desire for the respect and confidence of one's colleagues, of students, of parents, and of members of the community provides the incentive to attain and maintain the highest possible degree of ethical conduct.  The Code of Ethics of the Education Profession indicates the aspiration of all educators and provides standards by which to judge conduct.

The remedies specified by the NEA and/or its affiliates for the violation of any provision of this Code shall be exclusive and no such provision shall be enforceable in any form other than one specifically designated by the NEA or its affiliates.

PRINCIPLE I

Commitment to the Student


The educator strives to help each person realize her or his potential as a worthy and effective member of society.  The educator therefore works to stimulate the spirit of inquiry, the acquisition of knowledge and understanding, and the thoughtful formulation of worthy goals.


In fulfillment of the obligation to the student, the educator-

1. Shall not unreasonably restrain the student from independent action in the pursuit of learning.

2. Shall not unreasonably deny the student access to varying points of view.

3. Shall not deliberately suppress or distort subject matter relevant to the students’ progress.

4. Shall make reasonable effort to protect the student from conditions harmful to learning or health and safety.

5. Shall not intentionally expose the student to embarrassment or disparagement.

6. Shall not on the basis of race, color, creed, sex, national origin, 
marital status, political or religious beliefs, family, social or cultural background, or sexual orientation, unfairly -

a. Exclude any student from participation in any program.

b. Deny benefits to any student.

c. Grant any advantage to any student.

7. Shall not use professional relationships with the students for private advantage.

8. Shall not disclose information about students obtained in the course of professional service unless disclosure serves a compelling purpose or is required by law.

(Adopted by the 1975 NEA Representative Assembly)

Suggestions for a Successful Student Teaching Experience
1. Arrive early and stay late.  Be available for students both before and after school.  This allows time to talk with other teachers and to reflect on your anticipated and completed day.

2. Communicate.  Plan regular conferences with your cooperating teacher and talk as much as possible with other teachers.  Don’t be afraid to ask for advice and feedback from as many sources as possible.

3. Take initiative.  Anticipate work that needs to be done.  Don’t simply wait for instructions from your cooperating teacher.

4. Be creative.  Be willing to take risks in order to find your own “voice” in the classroom. Don’t feel as if you must play it safe by teaching in the style of your cooperating teacher.

5. Reflect.  Take time to reflect on what you would like to accomplish in the classroom and whether your teaching is accomplishing those goals.

6. Be involved.  Attend all faculty and professional meetings at your school and show interest, through attendance whenever possible, in the activities of your students.

7. Focus on student teaching.  Teaching is full-time job and student teaching, because of the added pressures of learning new skills, can be even more demanding.  Limit your activities outside of student teaching to those that are absolutely necessary.

BUILDING A GOOD RELATIONSHIP WITH YOUR COOPERATING TEACHER

Success in student teaching begins with a good relationship with the cooperating teacher.  With that, the student teacher will be in a strong position to learn and to become an effective teacher.  It will also lay the groundwork for a supportive letter of reference that will aid in securing the first teaching position.


The first step in preparing and planning for a successful student teaching experience is to meet with the cooperating teacher in advance of the beginning of the student teaching experience.  This will allow a chance for the individuals to become acquainted, discuss expectations, and begin collecting materials to review.


Because the student teacher may know little about the cooperating teacher before the first meeting, it will be difficult to anticipate the dialogue.  One way to deal with this ambiguity is by imagining somebody who is both a boss and instructor.  Those are the cooperating teachers’ roles.  Now, imagine someone in that position.  What characteristics would s/he want in a student teacher?  Would s/he be pleased to have a student teacher who conveys excitement and enthusiasm about teaching?


While still in the cooperating teacher role, consider what else one would want.  The instructor part would probably prefer a person who exhibits an appetite for learning as well as an eagerness to use the teacher as a resource person.  The boss part, in contrast, wants a person who is willing to roll up her or his sleeves and work hard and smart in the classroom.  These qualities should be communicated to the cooperating teacher in one way or another early in the experience.


Although there is much one can infer about the cooperating teacher, the information necessary to substitute facts for assumptions will not be available until the first meeting.  It is imperative for the student teacher to telephone and request an opportunity to meet the cooperating teacher soon after receiving the placement information.  It is important to do this as early as possible and certainly well before your student teaching experience actually begins..


The first meeting is the first step in building a solid relationship and should be scheduled at a time and place that’s convenient for the cooperating teacher. If ample time has been set aside, an exchange of ideas about education as well as a discussion of practical issues related to the student teacher’s role would be conducive initially.  Such a dialogue will set a pattern of useful communication and thoughtful sharing of ideas. 


The first meeting may provide first impressions of the cooperating teacher.  The student teacher will see whether the teacher is open and comfortable or restrained in interacting with him/her.  The student teacher will probably learn something about the teacher’s orientation toward education and style of running the class:  for example, highly structured, following a well-defined schedule, or loosely structured and flexible.


Before and after meeting the cooperating teacher, the student teacher should remind his/herself that a single conference can give only a first impression.  If the meeting went well, s/he may feel fortunate in being assigned an effective and personable teacher.  If s/he thought it did not go well, s/he must remember that even if the assessments are accurate, feelings often change as students and cooperating teachers become better acquainted and more comfortable with each other.  


The student teacher should be sure to confirm important dates, including when the cooperating teacher will begin preparing for the first day of school.  Time spent together preparing for students’ arrival affords additional opportunities to get acquainted, as well as to experience first hand what this particular teacher does to prepare the room and materials.  Many schools will also have faculty or personnel meetings near the beginning of school.  Student teachers are expected to attend any such meetings with the cooperating teacher.  This will likely be the student teacher’s first opportunity to be introduced to other faculty and staff with whom s/he will be working at the school site.


In getting started in the classroom, much time is spent trying very quickly to absorb a great deal of information.  So much is new and so much must be learned.  One must channel energy into (a) becoming acquainted with the students and learning their names, (b) becoming familiar with the learning styles and personal characteristics of each class member, and (c) adapting to the pace of and atmosphere in the room.  The “I’m overwhelmed” feeling may develop, and, if so, expect to feel drained by day’s end.  


One also will want to invest energy into building the student teacher-cooperating teacher relationship.  Although some cooperating teachers take the initiative, others do not.  In such cases, it is in the student’s best interest to do so.  As days go by the student teacher will feel more comfortable with both class and teacher and will want to assume more responsibility.  By then, the cooperating teacher will know the student teacher better and may be ready to have him/her teach.  When this point is reached, a student-cooperating teacher planning, goal-setting meeting is useful.  At such a meeting, they can review classroom involvement to date and identify areas in which the student teacher would like to work.  Perhaps through give-and-take discussions, the two can develop learning goals.  


When permission is granted for the student teacher to try things his/her way, the results are not always satisfactory to the cooperating teacher.  A hypothetical example:  Phyllis tried to give the students more freedom and, when she did, was pleased with the results.  However, her cooperating teacher was not at all happy about what developed.  The two of them spoke about their different views on classroom atmosphere and about what was tolerable in terms of control.  Phyllis hoped they could define a middle ground between them, but when they were not able to Phyllis wisely accepted the fact that she had to run a “tight ship” for the rest of the term.


Although many students are fortunate because they are assigned to cooperating teachers who give them opportunities to experiment, not everybody will find this.  If the student teacher is not permitted to try his/her own way of teaching, s/he needs to bear in mind that the cooperating teacher is the boss.  The relationship is not an equal one.  The cooperating teacher has the authority and the student teacher has only that which is delegated to him/her in teaching a lesson.  In any situation, when somebody must yield, and the cooperating teacher is not willing, then the student teacher must.  When there is an on-going conflict with the cooperating teacher, the student teacher must keep in mind his/her position as guest in the classroom.


Although student teachers must learn by immersing themselves in the life of the classroom and observing the process of teaching and learning, the heart of student teaching is in teaching itself.  One learns most when her/his teaching is accompanied by constructive criticism.  Student teacher-cooperating teacher relationships may get rocky around the time that criticism is given and received.  Sensitivity and fortitude, respectively, are essential to giving and receiving criticism.  If the student teacher feels resistance within when the cooperating teacher begins to offer criticism, s/he should tell him/herself, “Here’s an opportunity for me to learn how to be a better teacher.  He or she is not evaluating my worth as a human being, but rather how I might be more effective in a realm of functioning that is important to me.  With practice, the process of receiving criticism is healthy and will become second nature to me.”


Few of us get a great deal of experience in giving and receiving criticism in a professional setting.  This lack of experience can cause problems that manifest themselves when cooperating teachers prepare to provide feedback to their student teachers.  The kinds of problems that may emerge range from cooperating teachers holding back on providing feedback to providing only negative feedback.  These and other commonly encountered problems are:

1. Receiving no feedback from your cooperating teacher;

2. Being criticized while you are teaching and in the presence of students;

3. Having criticism of you publicized;

4. Getting angry at the cooperating teacher; and

5. Finding yourself in a difficult relationship with your cooperating teacher.


Should any of these problems, or any others, occur during the student teaching time, the student teacher should not hesitate to contact the college supervisor about her or his concerns as quickly as possible.  Problems addressed in a timely fashion can many times be rectified.  If left unvoiced, the problems can escalate and have dire consequences.


To facilitate the meetings with the student teachers and cooperating teachers, a list of possible discussion issues has been provided on page .  Both parties should review the list in advance to the meeting and add to the list other issues they would like to discuss.  

Additionally, to facilitate effective communication, college supervisors and cooperating teachers will meet near the beginning of the student teaching experience to review the expectations of each other as well as their expectations of the student teachers.  This initial discussion may take place by phone for out-of-town placements.

STUDENT TEACHING SEMINAR

The student teaching seminar is aimed at broadening one’s understandings of the student teaching experience.  Attendance and participation are required each week.  Class work and readings from the handbook and other sources may be assigned.  This seminar, designed to supplement the practicum, differs from other college-level classes in several important ways.  First, there are no exams.  Second, all the student teachers are having the same kind of preprofessional experience, although their learnings may be very different.  Third, the student teaching, and that alone, is the major focus of the class.  Fourth, the major objective of the seminar is to give support (professional and academic) that will help the student teachers to be most effective and profit from their experiences.


The weekly seminars are an incentive to organize thoughts about the classroom.  Student teachers can prepare for the seminar before hand by reflecting on the classroom events of the previous days.  The process of making such preparation may help student teachers gain fresh insights into experiences and may also ready them to participate more actively.  With the help of the seminar group, each student teacher will be able to see that the stimuli s/he experiences every day in class with students are not just unrelated events.  They fit together and relate to theories that have been studied.


Second, student teachers should use the seminar to discuss problems they are confronting.  This is an opportunity to be open with thoughts, concerns, successes, failures and challenges.  Some student teachers are hesitant to be frank, feeling that such disclosure will reflect badly on them.  However, the fact is that if they are experiencing a particular difficulty, the probability is high that other student teachers are too.  They will be pleased and perhaps relieved that someone mentions it, as will the seminar leaders who want active participation by the group in order to have useful sessions.


Third, the seminar provides an ideal forum for exchanges.  Participants in this sharing derive benefits not only for the present but also for the school years ahead.  Student teachers can share and trade ideas, lessons, methods, materials, and teaching strategies.

PORTFOLIOS

At the conclusion of the student teaching experience, each student teacher will be required to submit an electronic portfolio and may be required to submit a presentation portfolio and interview materials.  The portfolios will give evidence of the student teachers’ ability to demonstrate their knowledge of a variety of areas throughout their preservice experience.  It is imperative that student teachers understand that portfolios are individualized documentations of the quality of their ability to understand and effectively exhibit the teaching process.  Therefore, the portfolio process allows student teachers the opportunity to be innovative and to creatively map out and record their abilities to be effective professionals.


The professional teaching portfolio is a more inclusive evaluation approach than a traditional evaluation approach.  A major difference is that the traditional evaluation is fragmented, with student teachers submitting various samples of their work which may or may not be related to one another.  In contrast, the portfolio is a holistic, integrated, and reflective process of evaluation.  It is a collection of documents, evidences of student teaching experience, photographs and videotapes which enable student teachers to present themselves as effective classroom teachers.  A creative portfolio advertises the student teachers personally and professionally and can promote their candidacy when they are searching for a teaching position.


It should be noted that the portfolio process goes beyond the grading of the students’ professional preservice experiences.  Another goal of the portfolio is to link the student teachers’ professional preservice experiences with the process of obtaining a position in the educational field.


Taking the portfolio into an interview allows student teachers the opportunity to give the possible employer actual pieces of evidence that demonstrate their abilities.  A videotape/digital video of a lesson is required for the portfolio. A videotaped lesson and a series of pictures of various bulletin boards or other classroom displays may make a stronger case for employment.  It is important to note, however, that such examples must be selective, concise and well-organized in a meaningful, orderly fashion with descriptions of the work and self-reflection on what student teachers thought worked well in their examples.

Portfolio Entry-Slip Guidelines and Organization
Portfolios will be organized according to entry slips based on the Knox Teaching Standards. The artifacts should be identified by an “entry slip” based on the standard being demonstrated which explains:

1. Description of artifacts with links to artifacts.

2. Explanation of the relationship of artifact to the student teacher’s educational philosophy. 

3. Explanation of how these artifacts fulfill the standard.

Portfolio Artifacts

While the portfolio may include as many items as the student teacher wishes, it should include each of the following:

1. Case study.  During the student teaching term, student teachers will no doubt encounter a student who is involved in a problematic situation or is especially interesting in some way.  Write a narrative that conveys the student’s situation and its context.  Provide reflections on the study and its meaningfulness. It is not necessary to resolve the problem, but a thoughtful analysis and discussion of related issues is expected.  You should create an alias to protect the student.  This case study should not be posted on your public website.

2. Assessed student work.  Include two or more examples of work completed by a student and graded by the student teacher.  Include a reflection on the student work.  Student work must be scanned and sized appropriately for inclusion in the electronic portfolio.  Copies will suffice if the originals are unavailable for the presentation portfolio.  Information identifying the student should be removed.

3. Assessment tools.  Include representative examples of assessment tools constructed and used during the student teaching experience (e.g. project, worksheet, test, group activity, etc.), including a description of what was learned by using these tools.  Again, the documents need to be scanned and then sized appropriately.

4. “Big picture.”  Include a statement of the “big picture” of the discipline, the importance of what you have chosen to teach.  Include motivational “hooks” available to teachers of the subject and grade level.  Possible sources of information for this artifact include professional literature and interviews.  

5. Teachers’ union or school board meeting attendance.  Reflection and collected documents scanned and sized appropriately for the electronic portfolio.

6. Professional conference attendance.  Reflection and collected documents scanned and sized appropriately for the electronic portfolio. 

7. Educational philosophy.  Explain your philosophy of education based upon your college studies and school experience.  Reflect on questions such as:  Are you sensitive to the processes through which teaching and learning occur effectively?  How do you plan on developing academically, professionally, and personally in your teaching career?  How do you intend to apply and adapt your knowledge to the needs of your students?  What are your professional ethics in relation to your students?  Your educational values?  What will be your role relationships within your school?  What is your understanding of individual and cultural differences in your school and classroom? etc.  Include your goals and objectives and what “drives” you as a teacher.

8. Involvement in broader life of the school.  You need to experience the life of the school outside of the classroom.  You may serve on a committee or become involved in a particular activity that teachers routinely participate in after the teaching part of their day ends.  Include a reflection and collected evidence of your involvement scanned and sized appropriately for the electronic portfolio.  
9. Selected journal entries.  Include the journal entries and a discussion of why you selected these particular journal entries.  If your entries describe “successes” or “mistakes,” be sure to describe why you consider them to be such.

10. Review of an article from a professional journal.  Select an article in conjunction with your College supervisor that will help you address questions you may have.  Then, write a review that includes a discussion of the main ideas of the article and their application to your teaching.
11. Unit and lesson plans.  Demonstrate your ability to do long term planning with a unit plan based on your teaching assignment. The plan generally should contain at least two weeks of learning activities.  Its topic should be cooperatively identified by you and your cooperating teacher.  The plan should display originality and creativity in the preparation of its learning activities.

12. Facility with technology in teaching and administrative tasks.  You need to have two or more examples of your use of technology, one from your classroom practices, for example the use of particular web sites during a classroom lesson as well as an example of how you use technology to keep roll, track student performance, grade, etc.

13. Classroom management plan.  This needs to be a one or two page statement of how you will manage the classroom.  This should include both your approach and your classroom layout.

14. Video clip and reflection.  You need to include a short video clip (2-3 minutes).  Include a brief introduction to the video clip.  Remember the video should focus on you and not include video of the children.

15. Annotated resource list.  Every time you use a book, a web site, or published material enter the information into your list.  You want the full reference and the way in which you used the resource.

16. District, school and student description.  “…The most valuable resources available for teachers to relate classroom goals to the cultural diversity of their students were those that most often were overlooked: their students, the members of the local community, and the teachers themselves.” (Nieto, 1999, p. 154)
Begin with a description of the community and the school. Take some time to drive or walk around the school. What is the neighborhood like? What kinds of homes surround the school? Who appears to live in the neighborhood?  Then, turn your attention to the school. When was the school built? Does anyone in the school have a school history? Ask your cooperating teacher if there is a written history of the school or check with the school librarian for information on the history of the school. If there is a written history or a collection of artifacts about the school, read them.
  
Try to find any and all materials that people, particularly parents, receive about the school. Is there a brochure? There may be a web site. Use this information to help you describe the school. Also, analyze what information is made public and what information is not made public. You should visit, as well, the district and school web sites and collect all the information about the school. (Useful websites have been listed at the bottom of this page.) Use this information throughout this assignment. 
  
Also consider the current school. What does the school look like? What condition is the school in? What feeling do you get as you walk onto the school campus and through the building? What gives you this feeling? Be concrete and specific. What do you see as you enter the building and walk the hallways that contributes to your sense of the school environment? For example, if the school feels comfortable to you, what makes you feel comfortable? Is it that you only recently graduated from an elementary school and this school feels like your school? Is it because the students and adults say “hello” to you? Or, does the school feel unwelcoming? Why? Is it because the halls are dark? Do students look at you quickly and then look away?  You need to consider the district and school mission or vision statements. What do school administrative bodies want to achieve? What do they expect from their students? Teachers? Staff?
   
Then, describe the classroom in two ways. First, draw the classroom layout. Indicate doors, windows, chairs, desks, tables, and whatever else is in the room. Draw this to scale. After drawing the layout, write a description of the classroom. What is on the walls? Bulletin boards? If there are windows, what do you see outside? Through the drawing and the description, we should be able to “see” the classroom in which you are working. 
     
Finally, using your knowledge from psychology of education and our other course reading discuss the physical environment. Is it conducive to the kind of teaching the teacher does? Is it conducive to learning? Does the layout have “traffic” problems? How did the teacher take advantage of what was present in the room? What else might the teacher take advantage of? 
  
From your work in the classroom, describe the teacher, the students, and others who are present in the classroom on a regular basis, such as teachers’ aides, parent volunteers, student aides, etc. From what you see, what is the composition of the student population: Gender? Socio-economic level? Language? Ethnicity? Race? Age?  Does the teacher represent the majority of the students in the class? Check the school report card to see if what you have surmised is fairly accurate. What kind of match or relationship (for example little, poor, good, excellent) is there between the students’ backgrounds and the classroom culture? Think about what is represented on the walls. Do the materials that the teacher uses or that are displayed for students represent the student population? How does this classroom compare to the school population statistics? Is it representative of the school statistics? Unusual? How do you "match" the school population?

Resources for School Description

· http://www.isbe.state.il.us/students.htm  Illinois State Board of Education:: Scan down to “School District Information.” Each title is a link. Warning: Illinois School Report Cards http://206.166.105.128/ReportCard/rchome.asp loads slowly

· Another way to access the School Report Cards: http://www.isbe.net/research/htmls/report_card.htm
· http://nces.ed.gov/ccd/search.asp  Information on schools and districts. Information includes enrollment, fiscal information, demographics, staff, etc. Good for school and district comparisons.

· http://www.census.gov  US Census Bureau. National, state and county census information - especially demographic, economic, and social information.

· http://quickfacts.census.gov/qfd/states/17000.html  Illinois - Brief summary

· http://www.census.gov/census2000/states/il.html  More detailed tables

17. http://nces.ed.gov/  National Center for Education Statistics - Educational statistics on national and local levels

Standards and Artifacts

Democratic Foundations (Disposition - Standards A-C)

A. The Candidate understands the role of the community in education, and develops and maintains collaborative relationships with colleagues, parents/guardians, and the community to support student learning and well being. (IPTS #9).

     Artifacts to include for minimum requirement:


Account of teachers’ union meeting or school board meeting


Involvement in broader life of school


Description of district, school, and student populations

Big picture

B. The candidate is a reflective practitioner who continually evaluates how choices and actions affect students, parents, and other professionals in the learning community and actively seeks opportunities to grow professionally. (IPTS #10)

     Artifacts to include for minimum requirement:


Case study


Philosophy of education


Selected journal entries


Review of an article


Video clip and reflection


Big picture

C. The candidate understands education as a profession, maintains standards of professional conduct, and provides leadership to improve student learning and well being. (IPTS #11)

     Artifacts to include for minimum requirement:


Account of teachers’ union meeting or school board meeting


Account of professional conference


Philosophy of education


Involvement in broader life of school


Review of an article

Knowledge Foundations (Standards D-G)

D. The candidate understands the central concepts, methods of inquiry, and structures of the discipline(s) and creates learning experiences that make the content meaningful to all students. (IPTS #1)

     Artifacts to include for minimum requirement:


Assessed student work


Assessment tools


Unit with lesson plans


Facility with technology 


Classroom management plan

E. The candidate understands how individuals grow, develop, and learn and provides learning opportunities that support the intellectual, social, and personal development of all students. (IPTS #2)

     Artifacts to include for minimum requirement:


Case study


Assessed student work


Unit with lesson plans


Facility with technology


Classroom management plan

Big picture

F.  The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners (IPTS #3)

     Artifacts to include for minimum requirement:


Assessed student work


Assessment tools


Unit with lesson plans


Facility with technology 


Classroom management plan

G.  The candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation. (IPTS #5)

     Artifacts to include for minimum requirement:


Assessed student work


Assessment tools


Selected journal entries


Unit with lesson plans


Classroom management plan


Case study

Praxis Foundations (Best Practices and Skills - Standards H-K)

H.  The candidate understands instructional planning and designs instructions based upon knowledge of the discipline, students, the community, and curriculum goals. (IPTS #4)

     Artifacts to include for minimum requirement:


Assessed student work


Unit with lesson plans


Facility with technology 


Video clip and reflection


Annotated resource list

I.  The candidate understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and performance skills. (IPTS #6)

     Artifacts to include for minimum requirement:


Assessed student work


Unit with lesson plans


Facility with technology 


Video clip and reflection

J.  The candidate uses knowledge of effective writing, verbal, nonverbal, and visual communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. 

(IPTS #7)

     Artifacts to include for minimum requirement:


Assessed student work


Selected journal entries


Unit with lesson plans


Facility with technology 


Video clip and reflection

K.  The candidate understands and uses various formal and informal assessment strategies to support the continuous development of all students. (IPTS #8)

     Artifacts to include for minimum requirement:


Assessed student work


Assessment tools


Selected journal entries


Unit with lesson plans

Video clip and reflection


concluding remarks


One final word, when student teachers are not sure how to handle a situation, the best thing to do is seek advice.  Student teachers are not expected to have all of the answers.  Advice might be related to content materials such as how best to introduce a certain topic; procedural issues such as how to submit records; or professional issues such as how to reach a student with exceptional needs.


The first person student teachers should turn to with concerns or for advice are the cooperating teachers.  Student teachers should respect the expertise of their cooperating teachers.  Other important individuals to seek advice from are the college supervisor, other teachers and administrators in the schools and other student teachers.


Getting ready for successful student teaching experiences is demanding and at times stressful.  Factors to minimize the stress involve preparation, planning, professionalism and the ability to seek advice.  Preparation includes the amount of time student teachers devote to getting ready to teach effectively.  Planning involves the amount and quality of time devoted to clarifying goals and outcomes for the student teachers to act in a responsible, respectful and appropriate manner as described by various sources of the profession.  Finally, the ability to seek advice points to the frequent need of student teachers to turn to others for guidance.
Student Teacher Observation #

A Formative Evaluation

	Date:  _______________________________
	Student Teacher:  _______________________

	School:  _____________________________
	Subject:  ______________________________

	Who planned the lesson:  _________________________________________________________


A.  Knowledge--The student teacher 

1) Uses oral and written Standard English appropriately and correctly:

2) Displays necessary knowledge of subject area:

3) Specifies to students desired outcomes for lessons:

4) Relates present learning to prior knowledge:

5) Provides teaching procedures for sequential development:

6) Makes use of instructional aids and diverse resource materials:

7) Specifies to students appropriate procedures for assessing student progress:

8) Includes opportunities for higher-level thinking:

9) Links daily lesson to long-range unit planning:

B.  Skills and Practices--The student teacher
1) Implements lesson plan effectively:

2) Previews/summarizes effectively/often:

3) Gives clear directions and explanations:

4) Maximizes student participation:

5) Monitors group/class learning:
6) Uses instructional time effectively:

7) Uses a variety of teaching techniques:

8) Communicates expectation of appropriate behavior:

9) Maintains classroom climate conducive to learning:

10) Deals effectively with disruptive behavior:

11) Provides positive and/or negative feedback to students about behavior:

C.  Dispositions--The student teacher 

1) Adequately considers racial/gender/ethnic diversity:

2) Adequately considers the needs of all students and adjusts instruction to meet individual needs:

3) Exhibits enthusiasm for working with students:

4) Demonstrates warmth and friendliness:

5) Is receptive to suggestions for change:

6) Displays initiative:
7) Works effectively with others:
8) Is dependable and reliable:
9) Handles tasks in a timely fashion:

D.  Professionalism--The student teacher
1) Maintains a good relationship with his/her co-operating teacher:

2) Maintains collegial relationships with other Faculty/Staff:

3) Promotes good relationships with parents/community:

4) Is involved in the broader life of the school:

5) Dresses appropriately and is well-groomed:

Extraneous considerations (disruptions outside the student teacher’s control):

Narrative: 

Knox College

Department of Educational Studies

Mid-Term Evaluation of Student Teacher 

Student Teacher Name:
  









Cooperating Teacher Name:
  








School Name:


  








Grade Level/Subjects Taught:
  









Overall Evaluation of Student Teacher Performance.  Remember to compare the student teacher to other beginning teachers, not experienced teachers.  Also base your evaluation on the student teacher’s performance at the end of the term rather than an average of his/her performances throughout the term). 

______  Excellent (A+, A, or A- grade)

______  Good (B+, B, or B- grade)

______  Satisfactory (C+ or C grade)

______  Unsatisfactory (C- or below grade)

Narrative.   Please attach a narrative evaluation, with appropriate examples or anecdotes, which captures the essence(s) of the student teacher’s performance and experience in your classroom.  Important Note:  Student teachers with unsatisfactory evaluations will not be recommended for certification.  If your overall evaluation is unsatisfactory, please detail the elements of the student teacher’s performance that account for him or her not meeting expectations.  

Cooperating Teacher Signature:




  Date:  


For the following questions, please provide an evaluation based on the scale that follows to indicate the level at which you assess the student teacher’s performance on each outcome.  If there was not an opportunity for you to see the student teacher perform a specific outcome please indicate this by marking “N/A.”  Please feel free to submit additional comments regarding your evaluation of the Knox College student teacher.  We also welcome comments or suggestions about the Knox College Educational Studies Program, Conceptual Framework, and evaluation as well.
DISPOSITIONS (from the Knox Teaching Standards Democratic Foundations)

SA: Strongly Agree;  A: Agree;  D: Disagree;  SD: Strongly Disagree;  DK: Don’t Know;  N/A: Not Applicable

	
	
	SA
	A
	D
	SD
	DK
	N/A

	1
	The candidate understands the role of the community in education.
	
	
	
	
	
	

	2
	The candidate is prepared to develop and maintain collaborative relationships with colleagues, parents/guardians, and the community to support student learning and well being. 
	
	
	
	
	
	

	3
	The candidate continually evaluates how his or her choices and actions affect students, parents, and other professionals in the learning community.
	
	
	
	
	
	

	4
	The candidate actively seeks opportunities to grow professionally. 
	
	
	
	
	
	

	5
	The candidate understands education as a profession. 
	
	
	
	
	
	

	6
	The candidate feels prepared and is able to maintain standards of professional conduct.
	
	
	
	
	
	

	7
	The candidate can provide leadership to improve student learning and well being.
	
	
	
	
	
	


KNOWLEDGE (from the Knox Teaching Standards Knowledge Foundations)
SA: Strongly Agree;  A: Agree;  D: Disagree;  SD: Strongly Disagree;  DK: Don’t Know;  N/A: Not Applicable

	
	
	SA
	A
	D
	SD
	DK
	N/A

	8
	The candidate understands the central concepts, methods of inquiry, and structures of the discipline(s) taught. 
	
	
	
	
	
	

	9
	The candidate can create learning experiences that make the content meaningful to all students.
	
	
	
	
	
	

	10
	The candidate understands how individuals grow, develop, and learn.
	
	
	
	
	
	

	11
	The candidate provides learning opportunities that support the intellectual, social, and personal development of all students. 
	
	
	
	
	
	

	12
	The candidate understands how students differ in their approaches to learning.
	
	
	
	
	
	

	13
	The candidate creates instructional opportunities that are adapted to diverse learners, including without limitation those with special needs, the gifted, children of color, English language learners, and students from low-income backgrounds. 
	
	
	
	
	
	

	14
	The candidate understands individual and group motivation and behavior.
	
	
	
	
	
	

	15
	The candidate creates a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation. 
	
	
	
	
	
	


SKILLS & PRACTICES (from the Knox Teaching Standards Praxis Foundations)
SA: Strongly Agree;  A: Agree;  D: Disagree;  SD: Strongly Disagree;  DK: Don’t Know;  N/A: Not Applicable

	
	
	SA
	A
	D
	SD
	DK
	N/A

	16
	The candidate understands instructional planning. 
	
	
	
	
	
	

	17
	The candidate can design instruction based upon knowledge of the discipline, students, the community, and curriculum goals.
	
	
	
	
	
	

	18
	The candidate understands and can use a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills. 
	
	
	
	
	
	

	19
	The candidate possesses effective writing, verbal, nonverbal, and verbal communication skills. 
	
	
	
	
	
	

	20
	The candidate uses knowledge of effective writing, verbal, nonverbal, and verbal communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. 
	
	
	
	
	
	

	21
	The candidate understands and uses various formal and informal assessment strategies to support the continuous development of all students.
	
	
	
	
	
	


Thank you for completing this evaluation. Please return the evaluation in the enclosed envelope or to the College supervisor. 

I have read the above evaluation.

______________________________

___________________________

Student Teacher




Knox College Supervisor
Knox College

Department of Educational Studies

Final Evaluation of Student Teacher 

Student Teacher Name:
  









Cooperating Teacher Name:
  








School Name:


  








Grade Level/Subjects Taught:
  









Overall Evaluation of Student Teacher Performance.  Remember to compare the student teacher to other beginning teachers, not experienced teachers.  Also base your evaluation on the student teacher’s performance at the end of the term rather than an average of his/her performances throughout the term). 

______  Excellent (A+, A, or A- grade)

______  Good (B+, B, or B- grade)

______  Satisfactory (C+ or C grade)

______  Unsatisfactory (C- or below grade)

Narrative.   Please attach a narrative evaluation, with appropriate examples or anecdotes, which captures the essence(s) of the student teacher’s performance and experience in your classroom.  Important Note:  Student teachers with unsatisfactory evaluations will not be recommended for certification.  If your overall evaluation is unsatisfactory, please detail the elements of the student teacher’s performance that account for him or her not meeting expectations.  

Cooperating Teacher Signature:




  Date:  


For the following questions, please provide an evaluation based on the scale that follows to indicate the level at which you assess the student teacher’s performance on each outcome.  If there was not an opportunity for you to see the student teacher perform a specific outcome please indicate this by marking “N/A.”  Please feel free to submit additional comments regarding your evaluation of the Knox College student teacher.  We also welcome comments or suggestions about the Knox College Educational Studies Program, Conceptual Framework, and evaluation as well.
DISPOSITIONS (from the Knox Teaching Standards Democratic Foundations)

SA: Strongly Agree;  A: Agree;  D: Disagree;  SD: Strongly Disagree;  DK: Don’t Know;  N/A: Not Applicable

	
	
	SA
	A
	D
	SD
	DK
	N/A

	1
	The candidate understands the role of the community in education.
	
	
	
	
	
	

	2
	The candidate is prepared to develop and maintain collaborative relationships with colleagues, parents/guardians, and the community to support student learning and well being. 
	
	
	
	
	
	

	3
	The candidate continually evaluates how his or her choices and actions affect students, parents, and other professionals in the learning community.
	
	
	
	
	
	

	4
	The candidate actively seeks opportunities to grow professionally. 
	
	
	
	
	
	

	5
	The candidate understands education as a profession. 
	
	
	
	
	
	

	6
	The candidate feels prepared and is able to maintain standards of professional conduct.
	
	
	
	
	
	

	7
	The candidate can provide leadership to improve student learning and well being.
	
	
	
	
	
	


KNOWLEDGE (from the Knox Teaching Standards Knowledge Foundations)

SA: Strongly Agree;  A: Agree;  D: Disagree;  SD: Strongly Disagree;  DK: Don’t Know;  N/A: Not Applicable

	
	
	SA
	A
	D
	SD
	DK
	N/A

	8
	The candidate understands the central concepts, methods of inquiry, and structures of the discipline(s) taught. 
	
	
	
	
	
	

	9
	The candidate can create learning experiences that make the content meaningful to all students.
	
	
	
	
	
	

	10
	The candidate understands how individuals grow, develop, and learn.
	
	
	
	
	
	

	11
	The candidate provides learning opportunities that support the intellectual, social, and personal development of all students. 
	
	
	
	
	
	

	12
	The candidate understands how students differ in their approaches to learning.
	
	
	
	
	
	

	13
	The candidate creates instructional opportunities that are adapted to diverse learners, including without limitation those with special needs, the gifted, children of color, English language learners, and students from low-income backgrounds. 
	
	
	
	
	
	

	14
	The candidate understands individual and group motivation and behavior.
	
	
	
	
	
	

	15
	The candidate creates a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation. 
	
	
	
	
	
	


SKILLS & PRACTICES (from the Knox Teaching Standards Praxis Foundations)

SA: Strongly Agree;  A: Agree;  D: Disagree;  SD: Strongly Disagree;  DK: Don’t Know;  N/A: Not Applicable

	
	
	SA
	A
	D
	SD
	DK
	N/A

	16
	The candidate understands instructional planning. 
	
	
	
	
	
	

	17
	The candidate can design instruction based upon knowledge of the discipline, students, the community, and curriculum goals.
	
	
	
	
	
	

	18
	The candidate understands and can use a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills. 
	
	
	
	
	
	

	19
	The candidate possesses effective writing, verbal, nonverbal, and verbal communication skills. 
	
	
	
	
	
	

	20
	The candidate uses knowledge of effective writing, verbal, nonverbal, and verbal communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. 
	
	
	
	
	
	

	21
	The candidate understands and uses various formal and informal assessment strategies to support the continuous development of all students.
	
	
	
	
	
	


Thank you for completing this evaluation. Please return the evaluation in the enclosed envelope or to the College supervisor. 

I have read the above evaluation.

______________________________

___________________________

Student Teacher




Knox College Supervisor
Final Conference  

Date:_______________





Student Teacher:  ________________________________        

Co-operating Teacher:  ___________________________ 

College Supervisor:  ______________________________

Please respond to the following questions about your student teacher based on a comparison with other student teachers.

How would you rate his/her interactions with parents?
How would you rate his/her interactions with other faculty and staff?
If he/she were hired to teach here, how would you feel about having him/her as a colleague?
Would care to comment on any strengths in the following areas?  Any weaknesses? 

Skills and Practices:

Instruction 

Planning 

Management 

Knowledge of Discipline (Secondary student teachers) or Content Areas (Elementary student teachers): 

Dispositions and Professionalism: 

Overall, how good a job do you think Knox has done in preparing him/her to teach?
If it were up to you, what letter grade would you assign him/her for his/her student teaching?
Is there anything else that you have not had an opportunity to comment on

Electronic Portfolio
	
	Meets
	Does Not Meet
	Comments        

	Democratic Foundations (Dispositions - Standards A-C)  
	
	
	

	A. The Candidate understands the role of the community in education, and develops and maintains collaborative relationships with colleagues, parents/guardians, and the community to support student learning and well being. (IPTS #9).
	
	
	

	Entry Slip
	
	
	

	Account of teachers’ union meeting or school board meeting
	
	
	

	Involvement in broader life of school
	
	
	

	Description of district, school, and student populations
	
	
	

	Big picture
	
	
	

	
	
	
	

	B. The candidate is a reflective practitioner who continually evaluates how choices and actions affect students, parents, and other professionals in the learning community and actively seeks opportunities to grow professionally. (IPTS #10)
	
	
	

	Entry Slip
	
	
	

	Case study
	
	
	

	Philosophy of education
	
	
	

	Selected journal entries
	
	
	

	Review of an article
	
	
	

	Video clip and reflection
	
	
	

	Big picture
	
	
	

	
	
	
	

	C. The candidate understands education as a profession, maintains standards of professional conduct, and provides leadership to improve student learning and well being. (IPTS #11)
	
	
	

	Entry Slip
	
	
	

	Account of teachers’ union meeting or school board meeting
	
	
	

	Account of professional conference
	
	
	

	Philosophy of education
	
	
	

	Involvement in broader life of school
	
	
	

	Review of an article
	
	
	

	
	
	
	

	Knowledge Foundations (Standards D-G)
	
	
	

	D. The candidate understands the central concepts, methods of inquiry, and structures of the discipline(s) and creates learning experiences that make the content meaningful to all students. (IPTS #1)
	
	
	

	Entry Slip
	
	
	

	Assessed student work
	
	
	

	Assessment tools
	
	
	

	Unit with lesson plans
	
	
	

	Facility with technology
	
	
	

	Classroom management plan
	
	
	

	
	
	
	

	E. The candidate understands how individuals grow, develop, and learn and provides learning opportunities that support the intellectual, social, and personal development of all students. (IPTS #2)
	
	
	

	Entry Slip
	
	
	

	Case study
	
	
	

	Assessed student work
	
	
	

	Unit with lesson plans
	
	
	

	Facility with technology
	
	
	

	Classroom management plan
	
	
	

	Big picture
	
	
	

	
	
	
	

	F.  The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners (IPTS #3)
	
	
	

	
	
	
	

	Entry Slip
	
	
	

	Assessed student work
	
	
	

	Assessment tools
	
	
	

	Unit with lesson plans
	
	
	

	Facility with technology
	
	
	

	Classroom management plan
	
	
	

	
	
	
	

	G.  The candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation. (IPTS #5)
	
	
	

	Entry Slip
	
	
	

	Assessed student work
	
	
	

	Assessment tools
	
	
	

	Selected journal entries
	
	
	

	Unit with lesson plans
	
	
	

	Classroom management plan
	
	
	

	Case study
	
	
	

	
	
	
	

	Praxis Foundations (Best Practices and Skills - Standards H-K)
	
	
	

	H.  The candidate understands instructional planning and designs instructions based upon knowledge of the discipline, students, the community, and curriculum goals. (IPTS #4)
	
	
	

	Entry Slip
	
	
	

	Assessed student work
	
	
	

	Unit with lesson plans
	
	
	

	Facility with technology
	
	
	

	Video clip and reflection
	
	
	

	Annotated resource list
	
	
	

	
	
	
	

	I.  The candidate understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and performance skills. (IPTS #6)
	
	
	

	Entry Slip
	
	
	

	Assessed student work
	
	
	

	Unit with lesson plans
	
	
	

	Facility with technology
	
	
	

	Video clip and reflection
	
	
	

	
	
	
	

	J.  The candidate uses knowledge of effective writing, verbal, nonverbal, and visual communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
	
	
	

	(IPTS #7)
	
	
	

	Entry Slip
	
	
	

	Assessed student work
	
	
	

	Selected journal entries
	
	
	

	Unit with lesson plans
	
	
	

	Facility with technology
	
	
	

	Video clip and reflection
	
	
	

	
	
	
	

	K.  The candidate understands and uses various formal and informal assessment strategies to support the continuous development of all students. (IPTS #8)
	
	
	

	Entry Slip
	
	
	

	Assessed student work
	
	
	

	Assessment tools
	
	
	

	Selected journal entries
	
	
	

	Unit with lesson plans
	
	
	

	Video clip and reflection
	
	
	


Entry slips needed to have: Description of artifacts with links to artifacts; explanation of the relationship of artifact to your philosophy; and an explanation of how these artifacts fulfill the Standards.

Comments: 
.

Classroom teaching (70%)     

Portfolio (20%)      

Seminar Contribution (10%)    

Final Grade:  


